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INTRODUCTION

With the expansion of youth mentoring programs in New Zealand, indeed throughout Australasia, during the past decade and my personal experiences working in the field during the past seven years, I felt the time was right to undertake a fact-finding visit to Canada and the USA, countries where youth mentoring is well established and has been operating for 100 years (in the USA at least).

The purpose of the three week trip was to visit 20 youth mentoring organisations, youth focused organisations or people developing programs aimed at encouraging young people to reach their potential. My aim was to network with these organizations and people so that I might be able to contribute something constructive to the youth mentoring movement in New Zealand. More specifically,
my particular interests involved:

· Exploring ways for youth advocacy in New Zealand, learning from the experiences of internationally credible youth mentoring networks in the USA, which could be considered by The Youth Mentoring Trust (TYMT) as it develops its strategic plans for the establishment of a National Office in Auckland to promote, encourage and network youth mentoring in New Zealand. Areas like fulfilling a mission, staffing of such Centers, raising funds, relationship with government and community agencies and self-sustainability would be looked at.

· Looking at programs catering for young people from ‘high risk’ environments, especially those in foster care, detention centers and the like, with a special interest on how effective mentoring is for the +13 age group.

· Looking at training materials, programs and resources used by a variety of mentoring programs. I was also interested in the ongoing training and supervision of mentors, how this is managed and how successful it is in the different programs I was visiting.

· A look at education resources aimed at encouraging young people to reach their potential. This would include Peer Helper Program experiences in Canada.
· Looking at evaluation materials being used by different organizations.
In 1999 Jill McDonald, working for Presbyterian Support in Otago at the time, was awarded a Churchill Fellowship. She visited the USA and the United Kingdom with the following objectives in mind:

· “To learn how overseas mentoring programs provide a uniform set of standards and procedures nationally.

· To examine how their programs operate in terms of selection, training and supervision of volunteers; and assessment criteria of referred children’s suitability for the program.

· How current research is being undertaken and look at how it can be developed to suit the New Zealand environment.” (1)

The pioneering work carried out by Jill raised the profile of youth mentoring in New Zealand. Two National Conferences were held in Dunedin (2000) and in Blenheim (2001). The Youth Mentoring Association of Aotearoa New Zealand (YMAANZ) was set up in an attempt to bring those working in the youth mentoring field together to create a National Mentoring Network to promote effective practices and to advocate for youth mentoring in New Zealand.
Unfortunately, a lack of funding, logistical problems in getting people to meetings and the withdrawal from the start-up committee of some experienced, key people has led to the demise of YMAANZ. After undertaking this trip, it is clear to me why YMAANZ was unable to succeed in its initial plan and I will refer to this in the report.

Jill wrote extensively about Big Brothers Big Sisters (BBBS), undoubtedly the largest and most successful youth mentoring program in the USA. An arm of BBBS, in the form of BBBS International, New Zealand is based in Nelson. Rather than reinvent the wheel, I chose not to visit the BBBS headquarters in Philadelphia, but did meet with BBBS, Victoria and discussed the role of BBBS in different States of the USA with people I met up with who were working in the youth mentoring field.

With the clamor for funding support for an increasing number of youth mentoring programs in the USA, BBBS has also had to widen its scope of programs in recent years and move away from a comfortable, successful niche it had created for itself in the USA. As they have begun to make these shifts, the dynamics of the youth mentoring networks have also changed, though these dynamics appear to differ from State to State. There appears to be a genuine concern amongst those working in the youth mentoring field that the smaller programs either have already been or could be squeezed out by BBBS because of its excellent reputation in youth mentoring over many decades and, therefore, donors’ preference to fund its programs. Those working in the +14 age group with young people from high risk environments in the USA were particularly concerned, as this was an area that BBBS had never really focused on until fairly recently.
These dynamics also highlighted a major issue facing youth mentoring in the USA, namely quantity over quality of programs being delivered. In other words, there is concern that the quality of youth mentoring could decline if programs seek to have as many mentor/mentee matches as possible (quantity) to justify funding support. I witnessed areas where programs were cutting corners eg, reducing the hours of training, or not doing ongoing training and effective supervision of mentor matches, to remain sustainable and to avoid being squeezed out by larger organizations. In one State a well-known major provider of youth mentoring told potential mentors that if they successfully went through the screening process, they would be matched with a mentee without having to undergo training, such was the length of the waiting list of mentees for mentors. Given the vulnerability of most young people as they journey through their adolescent years to adulthood, this ought to be a matter of concern for youth mentoring advocates.

This report aims to collate my key findings from this trip, noting the many positive factors identified with youth mentoring advocacy and individual programs. It highlights some of the major issues being debated and considered with respect to youth mentoring and the encouragement of young people to reach their potential. Repetition abounds throughout the report, but I felt this was a necessary way of highlighting key points, most of which are pertinent to youth development policies in New Zealand.

A number of organisations commented that, as youth mentoring is relatively new in New Zealand, the country is ideally positioned to put in place the necessary structures, policies and procedures to ensure that New Zealand has quality and sustainable programs in place. I have attempted to collate some ideas as to how this could be achieved, drawing on the conversations I had with people who have been involved in youth mentoring organizations in the USA particularly for more than 15 years. I have also provided a snapshot of my own journey in the mentoring field, which might help place the structure of this report into a meaningful context.
There is enough research suggesting that where quality programs follow effective practices and are well managed, youth mentoring is one successful strategy to help young people, particularly those from high risk environments and single parent families, to reach their potential. I have included some interesting and perceptive results of research by two internationally credible USA researchers which adds fuel to the debate about the effectiveness of youth mentoring.
However, quality mentoring is not easy, nor is it easy to sustain programs, something we have already witnessed in the demise of some programs in New Zealand in recent years. It requires program staff who understand the Elements of Effective Practice and are able to put these into practice often working under very difficult conditions and considerable ongoing support from government and donors. Any such investment in the long-term could have significant results for communities and the country as a whole, something that potential donors need to appreciate more than they possibly do at present. Mentoring will never be a quick-fix solution to issues involving young people and the sooner we have government and other donors investing in programs for the long-term, the greater will be the chance of there being more sustainable quality programs throughout Australasia.

I will be happy to dialogue further with anyone wanting more information about this report and can be contacted through my website: www.yess.co.nz
RECOMMENDATIONS: A 10 POINT PLAN

These recommendations follow extensive consultation with leading advocates of youth mentoring in the USA and take into consideration developments in the field of youth mentoring in New Zealand to date. Acknowledgement and recognition is made of some quality New Zealand youth mentoring programs that would stand up to international scrutiny, though many might consider revisiting the quality of their mentor training, ongoing training and supervision of mentor matches and establish some form of evaluation of their programs as they continue to evolve.
1. A New Zealand not-for-profit Charitable Trust, independent of any youth  

mentoring organizations, should be established as a National Mentoring Body to:

· Support the expansion of quality youth mentoring programs in New Zealand.

· Network youth mentoring organizations.

· Advocate youth mentoring throughout New Zealand in communities, schools, faith groups etc.

· Certificate youth mentoring programs against 10 internationally accepted Quality Assurance Standards. This would be optional for programs, though they should not become accredited members until they have been through such a process.
· Develop, share and distribute information and resources.

· Assist providers in the development of new mentoring initiatives.

· Refer volunteer mentors to accredited youth mentoring programs through a well designed, informative and user-friendly website.

· Offer free mentor training to volunteer adult mentors.

· Offer free technical assistance in person, on line and by telephone.

· Advocate for funding with corporations, Charitable Trusts and individual donors in partnership with other youth mentoring organizations (where appropriate).

· Create a library of youth mentoring resources which can be loaned to accredited members.

· Offer training to equip program staff with the necessary skills to run quality programs. Certificate those attending such training.

· Co-present with youth mentoring organisations to employers and community organizations to raise the awareness of youth mentoring.

· Assist programs to set up a basic evaluation process and, in time, seek partners to develop a longitudinal study of youth mentoring in New Zealand.
The Youth Mentoring Trust (formerly The Auckland Youth Mentoring Association) in Auckland is probably best positioned to take up this apolitical role should it wish to do so. 

2. The National Body would need to be run as a business with a large Board representative of Corporate, Business, Community and other groups who are passionate about youth mentoring. Board members will be required to become actively involved in raising funds and linking the National Mentoring Body with potential donors etc. The Board could meet quarterly, while, a smaller Executive Committee formed from this Board, might meet more regularly. 

3. Organise a National Conference to promote the spirit of mentoring and to bring together all interested in youth mentoring in New Zealand. Advertise the conference around Australasia and use it as an opportunity to promote youth mentoring throughout this region. Build on the foundations established by YMAANZ.

4. After the National Conference set up a Providers Council, under the auspices of the National Body, comprising representatives of some well-established youth mentoring programs throughout New Zealand. The Providers Council might meet every six months to discuss the state of youth mentoring, identify important issues that need to be addressed, make recommendations to the National Body etc. The Providers Council would have one or two representatives on the Board of the National Body who would serve for no more than two years at a time.

5. One of the first tasks would be for the Providers Council and National Body representatives to establish Elements of Effective Practice for youth mentoring in New Zealand to ensure the delivery of quality, internationally credible programs.

6. The government could seriously consider financially supporting youth mentoring in New Zealand as a long-term strategy, also being offered representation on the Board if necessary. However, if youth mentoring is to thrive in New Zealand it can only do so free from political interference. Ideally, all political parties should support a long-term vision of apolitical sustainable youth mentoring in New Zealand.
7. The government could provide leadership in the youth mentoring movement by promoting and supporting a National Mentoring Month during which youth mentoring is promoted nationally in the media, in businesses, faith groups, local communities, education institutions etc. Such a promotion will raise community awareness of youth mentoring and assist with the recruitment processes of volunteer mentors for youth mentoring programs.
8. Consideration could be given to the promotion of youth mentoring on postage stamps, government and business funded billboards, in government ministries involved with youth development etc.

9. No volunteer adult mentors should be allowed to mentor a young person unless they have been thoroughly screened, which includes a compulsory Police Check.

10. Consider implementing an asset-based model of mentoring programs aimed at encouraging young people to reach their potential. Such a model focuses on a young person’s strengths; they are encouraged to set their own goals and to develop self-advocacy skills under the guidance of a volunteer adult mentor and program staff.

WHAT IS MENTORING?
There are so many different definitions offered. A few more thoughts for discussion and debate would include:

“A mentor is defined as a “trusted counselor or guide.” Thus, mentoring is a relationship by which a person with greater experience and wisdom guides another person to develop both personally and professionally.”






- Oregon Mentors

“Mentoring is a structured and trusting relationship that brings young people together with caring individuals who offer guidance, support and encouragement aimed at developing the competence and character of the mentee.”






- MENTOR/National Mentoring Partnership

“Mentoring is a purposeful conversation that offers a safe, supportive place to tell one’s story, achieve greater clarity, solve a problem and get feedback from a more experienced, wiser colleague, friend or family member.”


- Sharing Wisdom; Robert Wicks (Big Brothers Big Sisters, Victoria B.C.)

“Mentoring is a committed relationship between an adult and a youth, or the youth’s family, focused on developing the character and capabilities of the young person. By definition, a mentor means a wise and trusted friend and guide.”





Mentoring Partnership of Minnesota

“An adult mentor is a non-judging friend who will always be there for you, who will help you discover strengths and abilities you didn’t know you had, develop the confidence to reach for your dreams, discover possibilities for yourself that you didn’t know existed, and try and see things you’ve never done and seen before!”









- Mentors, Inc

ORGANISATIONS AND PEOPLE VISITED

During my visit to Canada and the USA, I visited the following organizations or met with individuals involved in working with young people in specific areas. I have listed their websites so readers can access more information should they wish to do so.

Canada (British Columbia)

YM-YWCA Victoria

www.ymywca.victoria.bc.ca
The YM-YWCA of Victoria is a charitable, community-based association of volunteers and staff, working together to enhance the quality of life in the local and global communities, based on the principles of human dignity, justice and peace. The Association's Mission is to provide quality community leadership, programs, services and education for individuals and families that encourage and support a balanced approach to the development of body, mind and spirit.
Big Brothers Big Sisters of Victoria

www.bbbsvictoria.com
Big Brothers Big Sisters of Victoria aims to positively affect their community by providing mentoring programs for children and youth, which enhance their sense of belonging, self-worth, resiliency and capacity to make healthy, well-informed choices. Big Brothers Big Sisters of Victoria envisions a future where the organization provides sustainable quality mentoring experiences for every child or youth who expresses a desire to have a mentor that starts within two months of the request and has an impact that lasts a lifetime.

Lora-Beth Trail

Lora-Beth Trail, a recently retired teacher, has spent many years developing Peer Mentor Programs at the elementary level with considerable success. I spent time listening to her experiences in setting up and running such programs.

Boys and Girls Club Services

www.bgcvic.org
The primary mission of Boys and Girls Club Services of Greater Victoria is to enhance the quality of life in their community by supporting children, youth and families in achieving their potential. The vision for Boys and Girls Club Services of Greater Victoria is to join with families and other community members to provide services to assist children, youth and families to develop the skills, attitudes, supports and self-perceptions they need to achieve their potential.

Peer Resources Network

www.peer.ca
Their mission is to provide high quality training, superior educational resources and practical consultation to persons who wish to establish or strengthen peer helping, peer support, peer mediation, peer referral, peer education, peer coaching, and mentor programs in schools, universities, communities, and corporations. Peer Resources has been in operation as a non-profit educational corporation since 1975 and has an unequaled record of experienced and published experts in peer, mentor, and coach systems in Canada. With Associates across Canada, Japan, the United States, Australia, and the United Kingdom, Peer Resources provides the most widely used helping resource manuals, technical articles, and curricula around the world. Peer Resources maintains the National Registry of Certified Peer Trainers and Training Consultants. They are Canada's leading authority for mentoring, coaching, and peer helping. I met with Founder, Rey Carr.
United States of America
New York
Mentor Kids (Mentoring Partnership of Long Island)

www.mentorkids.org
The Long Island Mentoring Partnership is a nonprofit organization committed to bringing quality mentoring programs to the 100,000 at-risk youth on Long Island in New York. The organization's vision is to pair all Long Island children who want or need a mentor with committed and caring adults. Through quality mentoring programs, the partnership seeks to promote economic empowerment and enfranchisement opportunities and combat the social problems that affect Long Island's children and communities. I also met Carol McNally and heard about the mentoring program she runs for young offenders. I visited the Waverley Memorial Presbyterian Church to hear about their faith-based mentoring program within the Roosevelt community, aimed at keeping young people from a low-socio-economic area in school and inspiring them to go on to further education.

Children’s Village

www.childrensvillage.org
Since 1851, the mission of The Children's Village has been to provide safety and care to society's most vulnerable children. Today, they serve more than 700 children in residential programs, and provide programs and services in the community to approximately 3,000 children and 1,700 family members each year. All their programs, including their mentoring programs, are designed to give children the stability and nurturing they need to believe in themselves and to gain the skills and attitudes necessary to become productive, caring adults.
Mentoring USA

www.mentoringusa.org
Mentoring USA, founded by Matilda Raffa Cuomo in 1995, is an effective, early-intervention mentoring program to prevent school dropout. By providing mentors at schools, community centers, and foster care agencies, Mentoring USA helps children, ages 5 to 18, improve their self-esteem, broaden their vision of opportunities and succeed in school. Their model has proven to be effective in helping a child to reach his or her full potential. When each child is matched with a trained, caring, adult volunteer mentor on a one-to-one basis, the child's grades improve, school absenteeism minimizes, and children gain new conﬁdence and hope for the future. Mentoring USA is afﬁliated to HELP USA and is included in the continuum of care services provided to children living in HELP USA’s residential facilities. HELP USA is the largest provider of transitional housing and onsite services for homeless families in the nation. At HELP USA’s sites, volunteer mentors work with children from formerly homeless or low-income families.
Youth Advocacy Center

www.youthadvocacycenter.org
Their mission is to teach young adults in and at risk of foster care to advocate for themselves and take control of their lives. Teens in and at risk of foster care have the desire, talents and potential to be participating citizens - to hold jobs, to play a role in their community, to live in safe neighborhoods and to raise their children to be educated and healthy. Foster care youth and at risk adolescents are a large community of disenfranchised citizens who have dreams and ambitions but lack the access and resources to plan for their futures.
Washington DC
MENTOR (National Mentor Partnership)
www.mentoring.org
For more than a decade, MENTOR/National Mentoring Partnership has been working to expand the world of quality mentoring. MENTOR believes that, with the help and guidance of an adult mentor, each child can discover how to unlock and achieve his or her potential. MENTOR is widely acknowledged as the nation's premier advocate and resource for the expansion of mentoring initiatives nationwide. As such, MENTOR works with a strong network of State and Local Mentoring Partnerships to leverage resources and provide the support and tools that mentoring organizations need to effectively serve young people in their communities. 

Mentors Inc.

www.mentorsinc.org
Their mission is to increase the graduation rates and success of Washington D.C.’s public high school students by pairing them with caring adult volunteers in structured and enriched mentoring relationships that promote their personal, academic and career development. 

Mentoring ToDAY

www.mentoringtoday.org
Mentoring ToDAY serves young people who are returning from detention and reintegrating into the Washington DC community. Mentoring ToDAY provides them with dedicated mentoring and advocacy services as they strive to establish safe and fulfilling lives.  The aim of Mentoring ToDAY is to empower DC’s at-risk young people to recognize their dreams and live their aspirations.
Minneapolis
Mentoring Works (Mentoring Partnership of Minnesota)

www.mentoringworks.org
The Mentoring Partnership of Minnesota is the driving force in the mentoring movement in that region; bringing together diverse individuals and organizations to connect caring adults with a generation of young people in mentoring relationships. The Mentoring Partnership’s Training Institute offers technical assistance and training support to help start, maintain and sustain quality mentoring initiatives, and to prepare both mentors and mentees to make the most of their mentoring relationships. The Training Institute works with mentor programs, workplaces, professional associations and community collaborations, as well as educational, government and faith institutions, to ensure that they have the information and resources they need to support more young people and to enhance the mentoring experience for all.
Search-Institute

www.search-institute.org
Search-Institute is an independent nonprofit organization whose mission is to provide leadership, knowledge, and resources to promote healthy children, young people, and communities. To accomplish this mission, the institute generates and communicates new knowledge, and brings together community, state, and national leaders. At the heart of the institute's work is the framework of 40 Developmental Assets, which are positive experiences and personal qualities that young people need to grow up healthy, caring, and responsible.
Kinship of Minneapolis

www.kinship.org
Kinship of Greater Minneapolis helps children ages 5-15, in need of additional support, to realize their God given potential through adult friendships. Kinship also provides a unique service opportunity for individuals, couples and families to put their faith into action on behalf of children. The Kinship faith-based mentoring program has been operating for 50 years.

Portland
National Mentoring Center

www.nwrel.org
The National Mentoring Center, now in its fourth year of operation, is one of the preeminent national training and technical assistance providers for mentoring programs across the United States. Created and funded primarily by the Office of Juvenile Justice and Delinquency Prevention (OJJDP), the National Mentoring Center provides a range of services including: large-scale training conference and workshop design and implementation; in-depth coaching and program consulting; electronic information resources development and management; print material development and dissemination; data collection and evaluation and projects that support state and national initiatives. 
The Boys and Girls Aid Society of Oregon

www.boysandgirlsaid.org
In 1885 caring community leaders came together and laid the foundation for The Boys and Girls Aid Society of Oregon. Unique because of its history, experience, and vision, the Society has always taken the lead in providing innovative programs for children, youth and families in Oregon. Amongst other programs, they establish and support meaningful mentor relationships between responsible adults and middle school youth through a community that is committed to their growth and success.
Oregon Mentors

www.ormentors.org
Oregon Mentors is a business-led, community-driven nonprofit organization that is dedicated to the dramatic expansion of quality mentoring. The idea behind Oregon Mentors is simple: they believe that when they invest today in expanding their community's capacity to mentor their youth, they will see an incredible return in the lives of their children and the health of their communities. The organization was created to recruit and train mentors and provide technical assistance and resources to expand the capacities of statewide mentoring programs.
Powerhouse Mentoring Program

www.powerhouseprogram.org
The Powerhouse Mentoring Program hopes to decrease the number of former foster teens that find themselves in this predicament by building strength and resiliency in foster youth during their teenage years. Powerhouse provides teens with one-on-one, community-based mentoring from dedicated, caring adult volunteer mentors. The presence of one caring adult mentor can make all the difference in the successful transition to independent living by a foster youth.
20 LESSONS ABOUT YOUTH MENTORING FOR NEW ZEALAND
A few general pointers, after discussion with youth mentoring practitioners in Canada and the USA,  which might assist those involved in youth mentoring in New Zealand with the ongoing development of programs. There is a clear overlap with some of the sentiments expressed in the Recommendations: A 10 Point Plan.
1. Youth mentoring is an awesome experience and every mentoring relationship is unique.

2. Mentoring is hard work and not everyone is suitable for such a relationship.

3. Running an effective youth mentoring program, which follows internationally credible effective practices, costs money. However, it is cheaper and more successful than the cost per capita of supervising young people in detention, juvenile delinquents, young offenders etc.

4. More effort needs to go into training, supervising, supporting and mentoring Program Coordinators, Mentor Coordinators and other staff involved in a youth mentoring program.

5. Government should consider financially supporting youth mentoring programs for an initial three year period. Programs intending to continue beyond this time need to make a concerted effort to obtain more funding from corporate, individual and other potential donors from the day they decide to set up a program. Ideally they should ultimately depend on no more than one-third of their annual budget to come from government funding and the remaining two-thirds from other sources.

6. Program quality is more important than the number of mentor/mentee matches.

7. Most youth mentoring programs involve young people from high risk (‘at risk’) environments, often from single parent homes. The quality of training offered for such programs ie, 3 – 6 hours, does not, according to research, prepare mentors adequately for the mentoring journey. More work needs to be done in this area.
8. A youth mentoring advocacy group in New Zealand should be responsible for Program Certification to ensure that programs meet internationally credible quality assurance standards. An advocacy group would not run any youth mentoring programs per se, otherwise there will be a clash of interest. The certification process will be a positive, capacity building experience, during which the advocacy group will assist, guide, support, resource and encourage the youth mentoring program to attain internationally credible quality assurance standards.

9. The supervision and ongoing training of volunteer adult mentors requires more work, as far too many mentors feel inadequately supported during the mentoring journey and this could have a negative effect on the mentoring relationship.

10. While after-school programs are invaluable in some communities, programs need to distinguish between mentoring, coaching, youth work and academic tutoring. Paid mentors tend to be more youth workers than mentors. This clarification is important so that genuine youth mentoring programs do not find others seeking funding under the pretence of mentoring.

11. Mentoring is not social work. The major emphasis is on the establishment of a meaningful relationship between a mentor and a mentee. The journey is a developmental one, not a prescriptive one, with an effective connection between the mentor and the mentee more important than completing certain tasks, for example, which might enhance the pulling power of a program to attract funding support. 

12. Mentoring is most effective when the young person volunteers to join the program.
13. Not all mentoring relationships work. Two strangers are being brought together. They might not connect. Programs could consider a probationary period of between six and eight weeks, during which the mentor and the mentee meet weekly. If the relationship does not continue beyond this point, program staff should set up an effective closure or exit process which affirms both the mentor and the mentee and allows them to enter new mentoring relationships should they wish to do so.

14. The mentee’s parents need to be integrated into the program as best as possible. More work and planning is required in this area by many programs. Sometimes this can be a very difficult hurdle to jump, as is the challenge of encouraging people to appreciate that cross-cultural mentoring relationships work! The beauty of mentoring is that it crosses all cultures.
15. A basic evaluation process eg, regular surveys of mentors, mentees and parents is better than no evaluation. Mentors need to understand the importance and value to a program’s sustainability of completing user-friendly surveys and activity sheets as part of their commitment to a program.

16. Network! Network! Network! Create a web of support around mentees; create effective partnerships between youth mentoring programs, schools, different youth agencies, communities etc.; encourage youth mentoring programs to network with each other, share experiences etc. and keep the focus on young people. Youth mentoring is not a substitute for the necessary work being carried out by other youth agencies.
17. Funding a youth mentoring program is investing in the future of young people. Funders need to be more aware of the long-term effects of mentoring, which are often difficult to measure, and contribute funding support with these thoughts in mind.
18. Mentoring is not about quick-fix solutions, never has been, never will be, never should be. Nor is mentoring about ‘fixing’ families. It is about a one-to -one relationship between a volunteer adult mentor and a young person on a journey to reaching his or her potential.

19. The spirit of mentoring can and should be adopted and promoted in schools, communities and faith groups throughout Australasia. The positive benefits to businesses when their employees become volunteer adult mentors has been well documented by researchers in the youth development field. If undertaken successfully, teachers, for example, will be more effective educators, more respected and valued as influential role models in communities. In addition, there are likely to be fewer discipline issues to deal with eg, bullying, truancy, substance abuse, inappropriate sexual behaviour, disrespect for authority figures and property etc. because young people will feel cared for, safe and secure and valued as unique individuals each of whom has some positive contribution to make to the creation of a better world.

20. Mentoring must be a FUN experience as often as possible.

POSITIVE ASPECTS OF YOUTH MENTORING PROGRAMS IN CANADA AND THE USA

There was so much that I learnt from my Churchill Fellowship. The following were some of the truly positive aspects that made a deep impression on me and enhanced my understanding about the meaning of striving to run quality programs:

· I was struck by the dedication and passion of people I met and their wonderful commitment to work with young people and to encourage them to reach their potential, at the same time strong in their belief that a professionally run, structured youth mentoring program following the Elements of Effective Practices was the way into the future.

· Many program staff work long hours, with little financial reward, because they are so committed to their programs.

· The organizations advocating for youth mentoring have some wonderful fundraising ideas, work hard at this aspect and tend to have a clear strategy continually being reviewed to ensure their long-term sustainability. They might become involved in partnerships with other youth mentoring organisations to share Grant money. More and more thinking outside the square seems to be taking place at the moment. I was impressed at the realistic way they were facing the changing dynamics of youth mentoring in the USA.
· Almost every youth mentoring program I visited appears to subscribe to the Elements of Effective Practices and the Quality Assurance Standards advocated by MENTOR (National Mentoring Partnership) after extensive consultation with other credible youth mentoring organizations, including Big Brothers Big Sisters, and respected practitioners in recent years.
· The work that Oregon Mentors has embarked on to Certificate youth mentoring programs which wished to be members of their network is impressive. This process aims to encourage members to run quality programs. Oregon Mentors, a partner of MENTOR (National Mentoring Partnership), has established the structures and processes to assist youth mentoring programs set up programs that meet specific Quality Assurance Standards. They acknowledge that this is a process that might take time, especially with fledgling organizations, but they are there to encourage and guide, train and troubleshoot, resource and network these organizations. The concept being developed is acknowledged as an important way forward if youth mentoring in the USA is to be seen as a credible intervention strategy.

· The high quality of work being undertaken by the Youth Advocacy Center in New York to encourage young people in Foster Care to develop self-advocacy skills as they transition to Independent Living was inspiring, as were the materials they are developing. Their programs are being used as electives or modules in some schools. As these programs have been developed after extensive research and consultation with young people in foster care, as well as other practitioners, they have credibility in a field that, globally, appears to need considerable attention.

· The effort being made by a number of youth mentoring programs, acknowledging the lack of sufficient training of their mentors and the insufficient ongoing training and supervision of the mentor/mentee matches, to organize more regular group activities for their matches was encouraging. Big Brothers Big Sisters Victoria have matches lasting on average fractionally under 2.5 years (the program tends to focus on ages 7 - 12), whereas most programs appear to have matches lasting between one and two years, most especially in the 6 - 11 age group. In the USA it is estimated that as many as 50% of mentoring relationships terminate prematurely (Rhodes 2002).
· The relatively high success rate of programs working with young people from vulnerable, high risk environments, despite all the challenges faced in creating sustainable programs, reinforced for me not only the real need for youth mentoring programs for adolescents, but also the chance of succeeding where programs are following the Elements of Effective Practices.
· No mentors were matched with mentees who did not want a mentor in all the programs I visited. This is a fundamentally important factor in the long-term success of a program.
· The pioneering work carried out by Lora-Beth Trail (British Columbia) with regard to setting up Peer Helper Programs in Elementary Schools over many years was inspiring. Her innovative and creative methods used to ensure quality programs were being run were built on programs with strong structures and sound, evidence-based education foundations. These young Peer Helpers were gaining skills others might not necessarily be receiving through their participation in these programs.

· The quality work being undertaken by an organization like the Boys and Girls Club Services in Victoria (British Columbia), the variety of programs they are successfully running for young people from high risk environments and the recent move to create a partnership with a youth mentoring program in the area to add further quality to their work was admirable. They referred to some young people who had been in their programs from a young age eventually becoming program staff, whilst also having permanent staff averaging 5 years of service, with some staff averaging 10 to 15 years of service, highlighting how important it is to nurture a strong family environment in such organizations, which are often under-resourced. Contrast this with many youth mentoring programs which have a high staff turnover for any number of reasons.

· In order to keep youth mentoring alive, in recent years there has been a switch to more school-based mentoring programs in both Canada and the USA. These programs were regarded as cheaper to run, a point questioned by Rhodes and DuBois (May 2006) as a result of some research undertaken by others in this area. These programs are easier to manage and result in more mentors volunteering as they feel safe and secure in a school environment. Site-based after school mentoring programs using school premises was another approach being advocated by Mentoring USA. These programs were dependent on cooperation between the school and the community provider and tended to involve mostly mentees from the particular school where the program was provided. Generally, in the USA there tended to be a feeling that the school-based programs had reached a plateau, though Big Brothers Big Sisters Victoria implied that this change was still taking place in their region. For example, a few years ago only 10% of the Big Brothers Big Sisters Victoria programs were school-based, whereas now between 40% and 50% of these programs are school-based. In addition, there seems to be a growing interest in Peer Mentoring programs in most regions, whereby older students are being a ‘buddy’ to a younger student. This also took a variety of forms.
· The innovative work being carried out by the Mentoring Partnership of Long Island using teachers as volunteer mentors in school-based programs, largely because of the difficulty recruiting volunteer adult mentors, as well as logistical difficulties (eg, poor public transport facilities) being experienced by community run programs, underlined the importance of organizations looking for innovative, creative and flexible ways to promote the spirit of mentoring, whilst still following the Elements of Effective Practice.
· The pioneering work being carried out by the National Mentoring Center in Portland, especially promoting youth mentoring for young people caught up in the juvenile justice procedures; the emphasis they have placed on producing quality material after extensive research and the significant role their Listserv plays in networking those involved in youth mentoring was inspiring. Again, I was impressed by their realism about the programs they have been involved in with young people from these high risk environments, lessons learnt, a willingness to explore new approaches, yet always conscious that they were working with incredibly vulnerable young people, mostly adolescents and the emphasis had to be on caring relationships rather than quantity over quality.

· MENTOR (National Mentoring Partnership) is positioning itself as a chief lobbyist for youth mentoring in the USA. They have carried out a great deal of research, consulted widely (though I was surprised that the National Mentoring Center had not been included in some of their more recent consultations, given the cutting edge work they have been involved in since 1999) and have a network of approximately 4,200 volunteer centers throughout the USA. MENTOR is currently looking at ways to Certificate both youth mentoring programs, as well as program staff, to enhance the quality of youth mentoring throughout the USA. MENTOR has developed a National Agenda for Action after consulting with a 20-member task force made up of prominent stakeholders in mentoring drawn from the private, public and not-for-profit sectors. This task force considered data gathered over an 18-month period, from in-depth interviews with a variety of mentoring leaders and experts, focus groups of mentoring practitioners, mentors and mentees and a web-based survey of approximately 450 youth mentoring programs. “The National Agenda for Action provides a comprehensive roadmap for the mentoring field: an actionable plan designed to overcome the impediments to growth and close the mentoring gap. It identifies 21 action items focused on five strategic solutions: generate adequate and sustainable funding; foster a culture of mentoring; safeguard program quality; elevate the role of research and build necessary infrastructure.” (2) Each of the five strategic solutions will be pursued concurrently.
· I was inspired by the work of specific programs I visited, most especially two new programs still being set up: the pioneering work being carried out by the YM-YWCA ‘Bridging the Gap’ program targeting marginalized young people who are involved with or at-risk of becoming involved with Crystal Meth, using a peer mentoring  approach. Secondly, Mentoring ToDAY, a program for young people transitioning from detention to the real world outside, which is incorporating a mentoring component, has such committed and dedicated people leading it, who have, as volunteer mentors, already seen the fruits of such work. I admired the way so many programs like these continually reviewed the effectiveness of their programs, were willing to make changes, adapt to changing communities, develop new strategies, keep building networks, try new methods and effectively utilize limited resources.
· The Kinship Program data-base was a great tool for tracking mentor/mentee partnerships and will ultimately save a great deal of staff administrative time, as well as assist with evaluation and provide invaluable data for much needed research in the field.

· One of the highlights of my trip was meeting an adolescent mentee of the Mentors Inc. program who had recently graduated from the program and hearing his story about how his mentor and the program staff had inspired him to set goals and work towards achieving them. This program works with young people still at school, most of whom appear to come from disadvantaged backgrounds, and further underlined for me how effective a well-structured program for adolescents with a clear focus can be.
· The innovative and creative manner in which the Boys and Girls Aid Society of Oregon has been developing its youth mentoring program, using former mentors to coordinate small groups of mentors and mentees, offered new ideas as far as maximizing one’s resources is concerned.

RED FLAGS: CHALLENGING ISSUES FACING YOUTH MENTORING PROGRAMS IN CANADA AND THE USA
There were many challenging issues facing the youth mentoring movement in Canada and the USA. I do not believe in reinventing the wheel and know that we can learn a great deal from the experiences of people who have spent more time working in this field than anyone I know of in New Zealand. Some of the more important issues are listed below.

· Securing adequate funding to make programs sustainable appears to have become more and more of an issue, especially for smaller programs and those in more remote, rural areas.

· The high program staff turnover for a number of reasons which could include:

· Too many demands on staff led to burn out.

· Programs being understaffed, largely due to lack of funding.

· Average pay; long hours of work, including evenings and weekends.

· Those with Volunteer arrangements ie, work off a study grant in return for volunteer work, tended to work for a year and then move on.
· Some saw this work as a stepping-stone into working in other community or not-for-profit organizations.

· Frustration at the lack of funding for much-needed resources.

· Staff working with adolescents found the work more demanding and challenging than those working with age groups 7 - 11.

· Staff were finding it more and more complex to stay on top of very challenging issues eg, mental health problems being faced by young people.
· An inordinate amount of time spent completing application forms for funding, grants etc. Is a $2000 Grant worth this time when many programs are already understaffed? This was a common question asked by program staff.
· Government bureaucratic red tape. Again, far too much time spent completing forms. While program staff understand the reason for this, the general feeling was that the government could produce more user-friendly, less demanding forms to complete, showing a far greater understanding of the difficult conditions many programs are working under as they invest time and energy into needy young people.

· As corporate volunteer mentors were unable to gain release time from work to participate in school-based programs especially, this was restricting the effectiveness of some of these programs. However, in some States employers were granting release time for their employees. The positive effect of such practice for all parties has been well-researched.
· Some programs are restricted due to the lack of efficient public transport systems. This has led to the growth of more school-based programs in these areas. The one major drawback of school-based programs compared to community programs, where mentors tend to meet with mentees over weekends and outside school hours, is that the mentoring relationships do not continue during holiday periods.

· Some school-based programs face opposition from Unions opposed to teachers taking on more responsibilities eg, volunteer mentors. This highlights a lack of understanding about the positive results in school communities where an effective youth mentoring program is running and the need to educate Union staff.

· Some school-based programs do not always receive positive support from Senior Management personnel. Alternatively, a new Principal might not be as supportive about a youth mentoring program as their predecessor. As there are many decision-makers within the school system, it can take quite a while to set up a program, which again takes up an inordinate amount of program staff time.
· The insufficient training of mentors was a problem mentioned by a number of program staff. There is a perception that potential mentors won’t commit to a longer, more thorough training program, which has definitely not been my experience during the past seven years during which time I have trained approximately 700 volunteer adult mentors. One mentor I spoke to in the USA felt that the short training his group had received made it difficult for mentors to bond as a group. This then places more pressure on program staff once matches are made.

· The lack of ongoing training of mentors seems to be a common issue amongst most mentoring programs. The shortage of program staff and the fact that many program staff felt unqualified to run such training tended to be the common factors explaining this state of affairs.

· An acknowledged shortage of parent involvement in many programs. A number of programs would like to see more parenting programs incorporated into the mentoring experience, as they felt family life would be considerably enhanced with such an intervention.

· Many programs do not have an effective evaluation process. It is costly and they don’t have the budgets to carry out the depth of evaluation some donors require, yet these same donors are not prepared to provide the financial support for such evaluations. A “Catch 22” situation. Longitudinal evaluations, which are acknowledged as being necessary, are also difficult, as both the Control Group and the mentees can be transient and difficult to track, especially where vulnerable young people from high risk, low socioeconomic environments are concerned. Having insufficient program staff also makes it difficult for some programs to keep track of mentors and mentees when they leave the program.
· While programs acknowledge the importance of maintaining an up-to-date website, many lack the funds to pay for this and are dependent on volunteers who only have limited time available.

· There is an ongoing challenge with the recruiting of volunteer adult mentors, especially males. A reason given was that the history of the USA is built on ‘rugged individualism’, thus making it difficult to motivate the concept of community support for projects such as youth mentoring.

· Many organizations acknowledge the huge need for mentoring adolescents, especially in the 14 - 21 age group, but are reluctant to develop such programs because of the difficulty of mentoring such challenging adolescents, who are deemed to be ‘too hard’. All acknowledge the importance of running mentoring programs for children aged between 7 and 12. Some programs felt that some of the most effective mentoring takes place during the Middle School years, though mentees at this age want to do more than simply ‘have fun’. It is a great opportunity for mentors to move alongside mentees and encourage them to learn how to set achievable goals, learn from their mistakes, start exploring career interests etc. in a non-threatening, non-judgmental, empathetic way. Again this highlighted the need for more effective training of mentors.

· Programs that are dependent on Federal Grants might not be sustainable unless they embark on new fund raising ventures. Depending on government grants was regarded as unhealthy by some programs, which had been operating for more than five years. One organization refuses to apply for Federal Grants and believes that seed funding for a program should be in place before any program begins and before Federal Government is approached.
· The quality of Foster Care and the way young people are labeled and treated in foster care is a cause for concern in most of the areas I visited. This appears to be a global problem. Social Workers appear to be treated with disdain for a number of reasons, the two most common being high case loads resulting in overworked staff, and, secondly, Social Workers, who lack the passion to encourage young people to reach their potential, being given young people on their case loads. These factors led to problematic relationships between young people and their Social Workers, possibly contributing to more antisocial behaviour tendencies amongst young people, particularly those in the foster care system or those in single parent homes that were not functioning too well. Some staff also expressed concern that some of these young people were being diagnosed with non-existant mental health problems.

· In some programs there were long waiting lists of mentees, but limited funding and a shortage of mentors made it impossible for programs to increase their number of mentor/mentee matches. Sadly, many of the young people on the waiting lists risk becoming juvenile delinquents, especially those living in difficult family circumstances, as they were seen as facing enormous challenges.
· Some programs had no probationary periods for the mentor to connect with the mentee eg, six to eight weeks meeting on a weekly basis, and, if the relationship was not working, either party could withdraw from the match in a positive way. The lack of an Exit interview for mentors and mentees at the formal conclusion of the match in some programs was a surprise.
A QUICK CHECK-LIST OF AN EFFECTIVE MENTORING PROGRAM

Reviewing a research article on youth mentoring in the USA by Jean E. Rhodes and David L. DuBois, Joseph A Durlak, Loyola University Chicago writes:

Your mentoring program is more likely to be effective if you:

1. Select mentors who have previous relevant experience in helping. Not everyone is a good mentor;

2. Require a long (at least 12 months) commitment from mentors;

3. Carefully train and support your mentors, and help structure their activities with their mentees;
4. Monitor program implementation. Anticipate that some things will go wrong; they usually do;
5. Involve parents as much as possible; and

6. Remember that if not done carefully, mentoring can harm participating youth! Evaluate your programs and be ready to change practices as needed.

- Joseph A. Durlak (3)

THE REALITY OF YOUTH MENTORING: 2006 USA RESEARCH
A recent 2006 report written by two of the most credible and respected current researchers in the youth mentoring field globally, Jean Rhodes and David DuBois, reviews current scientific knowledge of youth mentoring, including what is known about relationships and programs and their interface with organizations and institutions.

The two primary conclusions drawn from this review were:

1. Mentoring relationships are most likely to promote positive outcomes and avoid harm when they are close, consistent and enduring.

2. To date, programs have achieved only limited success in their efforts to establish and sustain such relationships.

Some general points in support of these conclusions included:

· When mentors and mentees share a core of common characteristics – mutual trust and a sense that one is understood, liked and respected – there is a greater chance of a meaningful relationship being established.

· If no bond is formed between the mentor and the mentee disengagement is likely to take place before a meaningful relationship with positive outcomes can occur.

· Empathy, authenticity, having fun and enjoying each other’s company, similar interests, personalities and expectations for the relationship are important qualities and characteristics of successful mentoring relationships.

· There is no evidence suggesting that similarity in the ethnic or racial backgrounds of the mentor and mentee is a significant factor.

· Conflict and other negative emotional experiences eg, disappointment, could have a negative impact on the young person and, therefore, on the sustainability of the mentoring relationship.
· Mentoring relationships lasting one year or longer tended to show the greatest benefits for young people.
· Positive mentoring relationships had a greater chance of success where mentors had a previous experience in helping roles or occupations; showed an ability to appreciate different socioeconomic and cultural influences in a young person’s life; could role model relevant behaviours eg, skills required for job performance in the work place and refrained from unhealthy behaviour eg, substance use.

· A focus on developmental needs of the young person is important.

· Where young people set their own goals and are supported and encouraged by their mentor, there is a good chance of establishing a sustainable relationship.

· It is important for young people to experience both structure and support from mentors who need to be more than simply ‘good friends’.

· Regular, consistent contact between the mentor and mentee are important for a meaningful relationship to occur.

· When a mentor can connect with the mentee’s parents, teachers, peers and other key persons in the young person’s network, there is a greater chance of an effective relationship occurring.

· Where mentors do not connect with the mentee eg, there is inconsistency with regard to meetings, poor role modeling and a lack of compatibility in the personality or interests of the mentor and the mentee, more harm might be done to the young person than if he or she had not begun the mentoring journey.

· The jury is still out on the magnitude of the long-term effects of a mentoring relationship on a young person, although there is evidence of benefits for mentees involved in formal youth mentoring programs on a range of emotional, behavioural, social, academic and career outcomes.

· The alternative, more recent forms of mentoring eg, group mentoring, e-mentoring, site-based mentoring and peer mentoring requires more research with regard to their effectiveness.

· Informal mentoring, the most prevalent form of adult-youth relationships, is likely to be enhanced when there is relevant staff training and development provided, favourable adult-youth ratios, extended periods of exposure to the same staff, availability of quality programs, and an organizational climate and culture supportive of mentoring.

· Where young people are living in high risk environments or are being supported by adults in after-school programs etc., mentoring appears to be effective.

· The jury is still out on whether the benefits to young people of a mentoring relationship comfortably exceed program costs.

· CARING RELATIONSHIPS should be at the heart of mentoring.

· There is a danger that programs are focusing on quantity (more and more mentor/mentee matches) rather than quality – examples of this are, less regular contact time, inadequate training and insufficient ongoing training and supervision.

· More than half of mentoring programs are now site-based (school, the workplace, after-school programs), a rarity in the early 1990’s. 
· School-based programs might provide safety and security for the mentor and mentee, yet they might not be cheaper than community based programs and they don’t provide the continuity ie, regular meetings, as the relationships do not tend to continue through school holidays.

· The unpredictable schedules, sometimes selfish reasons for mentoring, and the transitory nature of high school and college-aged students for the delivery of school-based mentoring can undermine continuity.
· High rates of volunteer attrition remain a major drain on staff and financial resources in mentoring programs.

· Considerably more research is both needed and necessary to evaluate the effectiveness of youth mentoring.

The whole report should be read to gain a true perspective of the topic and to do justice to the work of the authors.

Source: Understanding and Facilitating the Youth Mentoring Movement. Jean E. Rhodes and David L. DuBois; Social Policy Report of the Society for Research in Child Development; Volume XX, Number 111; 2006

MENTOR: ELEMENTS OF EFFECTIVE PRACTICE
In 1990 MENTOR and the United Way of America brought together a panel of mentoring experts who produced the first Elements of Effective Practice, guidelines aimed at helping mentoring relationships to thrive and endure.

As the mentoring movement grew and changed, MENTOR felt new, updated guidelines were needed. In 2003 they brought together many authorities on mentoring in the USA to revisit the original Elements of Effective Practice. The result was the second edition of Elements of Effective Practice published in 2005, a reflection of the most recent mentoring practices, research and experiences.

These Elements of Effective Practice are divided into four sections:

· Program Design and Planning, which includes comprehensive guidelines for launching an effective new mentoring initiative.

· Program Management, which includes guidelines for ensuring a program is being effectively set up and managed.

· Program Operations, which contain the all-important guidelines to ensure strong, everyday operations are in place eg, recruiting, screening, orientation, matching, training etc. policies and procedures.

· Program Evaluation, which contains the guidelines for ensuring a program is safe, effective and able to meet an organisation’s goals.
The step-by-step tool kit for program managers is an invaluable resource for anyone running a youth mentoring program and is available on the MENTOR website.
Source: Elements of Effective Practice (2nd Edition) – MENTOR (National Mentoring Partnership), 2005

NATIONAL MENTORING CENTER: FOUNDATIONS OF SUCCESSFUL YOUTH MENTORING
In 2003 the National Mentoring Center in Oregon in partnership with the Office of Juvenile Justice and Delinquency Prevention (OJJDP), Big Brothers Big Sisters of America, Public/Private Ventures, Information Technology International and a number of mentoring experts produced the book: Foundations of Successful Youth Mentoring: A Guidebook for Program Development built on their work with 266 agencies funded under the Office of Juvenile Justice and Delinquency Prevention Juvenile Mentoring Program (JUMP).

This guidebook grouped program components into five separate, yet interrelated categories that make up a foundation for successful programs:

1. Strong Agency Capacity, which highlights some of the larger organisational qualities and systems that successful programs have in place.

2. Proven Program Design, containing evidence-based effective practices for developing a program’s operating procedures and implementing mentoring services, thus ensuring a program is safe and that quality, effective matches between mentors and young people are in place.

3. Effective Community Partnerships, promotes ways for programs to collaborate effectively with other community organizations, including service agencies for young people, thus enhancing both the quality and scope of the mentoring services being provided and gaining increased visibility, credibility and presence in the community.

4. Sustainable Resource Development, to ensure the program is a long-term success. This includes a clear understanding of a program’s current resources and sound direction for seeking varying types of support that will ensure a program is sustainable.
5. Useful Program Evaluation, which details the importance of evaluating a program’s operations and outcomes which will result in programs operating more efficiently, gaining increased marketability and producing more positive outcomes for young people.

This guideline, together with training modules in the Strengthening Mentoring Programs series and their Technical Assistance Packet series are invaluable tools for those working in the youth mentoring field.

Source: Foundations of Successful Youth mentoring: A Guidebook for Program Development; National Mentoring Center (Northwest Regional Educational Laboratory; Office of Juvenile Justice and Delinquency Prevention); March 2003

The National Mentoring Center’s Generic Mentoring Program Policy and Procedure Manual, together with the material produced by MENTOR were critical resources helping me set up a youth mentoring program in Auckland recently for a faith-based organization, as well as assisting me in so many other ways while I have been working in the youth mentoring field. Both sources are highly recommended and I acknowledge their generosity in sharing so much information with me over the years.
QUALITY ASSURANCE STANDARDS
Any quality youth mentoring program should meet the Elements of Effective Practice.
Oregon Mentors, in partnership with a number of mentoring programs and experts in the field, has developed a Certification process aimed at ensuring mentoring programs operate at the highest standard of quality. In order to become a certificated member of Oregon Mentors, programs have to meet all 10 of the following Quality Assurance Standards:
1. A Statement of Purpose and Long Range Plan

2. A Recruitment Plan

3. Orientation

4. Eligibility Screening for Mentors

5. Training Curriculum

6. Matching Strategy

7. Monitoring Process

8. Support and Recognition of Volunteers

9. Closure of Matches

10. Program Evaluation

Oregon Mentors, recognized by MENTOR/National Mentoring Partnership, as one of the top five mentoring partnerships in the USA, advocates for youth mentoring and provides direct services to mentoring organisations to assist them to meet these 10 Quality Assurance Standards. The Certification of a youth mentoring program takes place every three years, thus ensuring the provision of quality programs. Oregon Mentors has 190 active members and 57 programs either closed or holding provisional membership status.

Source: Material provided by Oregon Mentors, Portland.
SEARCH-INSTITUTE: DEVELOPMENTAL ASSETS
The Developmental Assets (Appendix A) framework is made up of 40 commonsense, positive experiences and qualities needed by young people if they are to reach their potential. These are building blocks of healthy youth development identified by the Search-Institute after reviewing over 1000 studies from major bodies of literature, including resilience, adolescent development and prevention as they sought to identify what young people need to fulfill their potential.
In her user-friendly book, Conversations on the Go – clever questions to keep teens and grown-ups talking, Mary Ackerman, Director of External Relations at the Search-Institute writes:

“The 40 assets are grouped into two main types: external and internal assets. The external assets are the good things young people get from the world around them. The internal assets are the traits, behaviours, and values that help kids make positive choices and be better prepared for challenging situations. Internal assets are like the internal compass that helps guide them.

These two types of assets are divided into eight categories of human development that make it a bit easier to think about activities that can build them. Here are the categories:

EXTERNAL ASSETS

Support is about youth having people and places that make them feel cared about and welcome.

Empowerment is about young people feeling valued for who they are and being given opportunities to shine. It’s also about feeling safe, because it is tough to be your best if you feel scared.

Boundaries and Expectations are about knowing and understanding the rules of behaviour in families, schools, and communities. They are also about adults and peers encouraging young people to be their best.

Constructive Use of Time is about young people having people and activities in their lives that are fun and challenging. It is also about having high-quality time at home.

INTERNAL ASSETS
Commitment to Learning is about doing well in school, but it is also about taking advantage of all opportunities to learn wherever they happen.

Positive Values define who young people are and how they interact with others. These are pretty basic and cover such qualities as honesty, integrity, and knowing how to resolve conflicts peacefully.

Social Competencies are about getting along with all kinds of people and being able to navigate through the rough waters of decision making in today’s society.

Positive Identity is about youth feeling good about themselves and knowing they can succeed in life. It’s about looking forward to the future. “ (4)
Having surveyed tens of thousands of young people in the USA over a 10 year period, Search-Institute found, on average, students reported having only about 19 of the 40 Developmental Assets in their lives.

A mentoring relationship can contribute significantly to the building of these assets in the lives of young people. The mentor is a non-judgmental cheerleader, encourager and friend of the mentee. Through a 12 month mentoring journey, as part of a structured, professionally run program, many opportunities will exist for the building of these assets, particularly when mentors appreciate the importance of focusing on the strengths of their mentees.

However, anyone conversing with young people in a nurturing relationship can contribute in a positive way to the building of these assets, because “relationships are the primary vehicle through which youth experience assets.” (5)

I am grateful to the Search-Institute for all the work they are undertaking in this field. Their research, ideas and philosophy have significantly impacted the development of my mentor training, peer mentor training, ongoing training and other education material I have written promoting the spirit of mentoring.

REFLECTIONS: PROMOTING THE SPIRIT OF MENTORING: THE JOURNEY THUS FAR (1961 – 2006)

Introduction

It has been a privilege to work in the field of youth mentoring during the past seven years. The opportunity to research youth development on an international scale, though with the key focus on youth mentoring itself, to read widely and to share ideas, thoughts and opinions on effective practices has been a tremendously positive experience. I have met some incredible people while running training courses and seminars and many committed youth development program staff involved in a variety of impressive programs. The Churchill Fellowship has further underlined how important it is to stay abreast of all that is occurring in the field of youth mentoring, of networking with other like-minded people and I have been reminded of the invaluable role so many people have played in my life both as formal and informal mentors.

The early years
I was fortunate to have a number of teachers in primary (beginning in 1961) and secondary school, as well as some key sports coaches who mentored me during the formative years of my life. These were people who were prepared to spend time talking to me, listening to me, motivating and encouraging me to reach potential that they could see and I often could not. Most important, they inspired me as role models to follow in their footsteps and to enter the world of education. Reflecting on these experiences, I note that it was usually me who sought them out and no-one ever turned me away.
As a university student resident in a school boarding hostel, I was given a group of 12 to 15 adolescent boys to mentor. This involved spending time with them one-to-one, looking at goal setting, encouraging them to become involved in sports and cultural activities and, as the relationships developed, discussing their more personal matters. I was young, naïve and idealistic, but the housemaster to whom I was reporting, mentored me in turn, allowed me to make mistakes and to learn from them, all the while preparing me for the world of teaching. Thus the seeds of mentoring, the promotion of the concept of the spirit of mentoring, were sown during my childhood and adolescent years.

Teaching
For 15 years I took on a variety of roles in addition to being a classroom teacher. During these years I inevitably found myself interacting with groups of 12 to 15 adolescent students with whom I spent time. There was plenty of sports coaching, setting up and organizing youth symposia, managing boarding hostels, facilitating cultural activities and so on. The interaction with these students outside the formalities of the academic environment was where the real teaching often took place. How I wish I had had the mentoring knowledge I now have during those early years. How much more might I have contributed to the wellbeing of some of the students I interacted with. I was probably too prescriptive, too judgmental and lacking empathy far too often. If only I had spent more time getting to know X or Y better, perhaps he might have chosen a different path? While I have many regrets and know that I can’t turn the clock back, I appreciate how reflecting on these experiences continues to help shape me as a person, an educator, a manager and a mentor.
School Principal

Then the move to a school leadership position when I was able to work with staff, parents and students, to create visions and, as a community, to go after them. Throughout these times I had people who mentored me, some without even realizing that they were doing so.  They would listen non-judgmentally while I off-loaded, cheered with me when I celebrated a breakthrough, a hugely positive moment or something as trivial to some, yet significant to me, as a recalcitrant young person making positive choices to change his or her behaviour.

What I had learnt over the years from personal experiences, I was able to put into action, as all teaching staff took responsibility for mentoring (although we did not use that word in those days) a group of 10 to 15 students. Time was set aside each semester for one-to-one meetings between the students and their teacher-mentors during which they discussed goals, involvement in school activities and anything else pertinent to the relationship. Teacher-mentors also attended some fun training activities (not enough of those in retrospect) to remove the cobwebs of fear that they could not mentor effectively. We all learnt the importance of setting boundaries with our students, of knowing when to seek assistance from a colleague and of the importance of confidentiality. Student leaders underwent leadership training that also promoted the concept of mentoring in the sense that they were there as servants of the other students, a concept that still does not sit well with some in the education field. Of course there were mistakes, high and low periods, disappointments and frustrations. We were all on a steep learning curve – school management, teaching staff, administrative staff and students – yet memorable was the fact that we had so few major discipline problems, most students were achieving so much more than they had ever thought possible and we were working in a community which had a sort of mana that visitors could feel when they arrived, though it could never be verbalized. We learnt, too, that not everyone was suited to mentoring and that sometimes more professional help was needed in addition to the teacher-mentor, hence the importance of creating partnerships or building a web of support around a young person. We also learnt that even the brightest high achievers appreciated the one-to-one relationship with a teacher-mentor.
Time and time again I was being taught how important this word relationship is during the journey through life. As staff assessments were introduced, another layer of mentoring was also introduced into the community. In one school the Peer Support Program broke down so many barriers between Seniors and Juniors and built genuine long-lasting friendships. I became an instant convert!

During these years I began running Life Skills seminars and workshops and observed the positive impact these were having on young people’s lives, as fears were broken down, prejudices identified and challenged, teamwork encouraged and positive self-esteem was nurtured. Most important, we all came to appreciate how important a sense of humour is in this journey of life. Then we moved on to conflict resolution skills, key skills to have if meaningful relationships are to take place, and the 90’s came to an end.
Youth Mentoring
In 1999 I moved totally out of my comfort zone, immigrating with my family to New Zealand and spent the next seven years associated with not-for-profit Trusts involved in different ways with the development of young people.

Youth mentoring was becoming a ‘buzz phrase’ in New Zealand, although programs had been operating in the USA especially for almost 100 years. Again, I was privileged to work with and alongside some exceptional people who helped shape my life in some significant ways. I entered this world of youth mentoring, studied it, researched it and immersed myself in it. After 23 years of teaching, I realized how much more I had to learn about young people, a humbling experience. However, far from being discouraged, my passion to encourage young people to reach their potential, the reason why I had chosen teaching as a profession so many years previously, was reinvigorated. I appreciated more and more the power of story-telling as a way to inspire young people. Friends and colleagues encouraged me to start writing, hence the emergence of The Spirit of Mentoring series in partnership with Essential Resources Ltd. and eventually the self-publication of my mentor training resource manual, The Spirit of Mentoring – a manual for adult volunteers, the culmination of seven years research, writing, rewriting and more rewriting. My mentors kept encouraging me, urging me on when I felt weary of battling the odds time and time again.
Listening to mentors and mentees sharing stories of their journeys will always inspire me, all the more so when I know I have contributed in such a small way through sowing some common sense mentoring seeds during a training program, a workshop or seminar or simply through a word of encouragement. I understand now what people mean when they talk about passing the mentoring baton to the next generation. It’s an awesome experience.

From these experiences I built my amateurish website (www.yess.co.nz), as I wanted to share material, resources and experiences with others working in the field. The work of Youth Empowerment Seminars, which I had begun in 1987 as a community service, also began to take on a new shape as the Twentieth Century drew to a close (Appendix Two).

As I journeyed through the world of youth mentoring, trialing new ideas, exploring and adapting the effectiveness of the Elements of Effective Practice, I experienced a time of self-doubt. These thoughts led me to explore the Winston Churchill Trust Fellowship to have the opportunity to rub shoulders with people and organizations considerably more experienced than I am and to talk to expert practitioners.

Reflections 2006
This Fellowship has been an important part of my personal development and, as I spend the next few months processing the experience, I know that it will continue to impact me in unknown ways. I have learnt more about myself, the world of youth mentoring, the highs and lows of working in the not-for-profit sector and about young people in general.

I have a renewed zest to work in the field that encourages young people to reach their potential and I am even more convinced of the importance for all teachers to experience spirit of mentoring seminars as a way to motivate and inspire them to continue the good work they are doing; when feeling unappreciated, simply to have the time to reflect on why they chose teaching as a career and to see the flame rekindled. I would dearly love to see all teacher trainees experience mentor training and have the experience of mentoring a young person from a high risk environment before they begin teaching. Had I had that experience in the 1970s ….!!

The world of technology continues to challenge the world of education, family structures and relationships. Indeed, the concentration span of young people seems to have decreased over the years, putting more and more pressure on teachers to be creative and innovative. This is such a wonderful time to focus on building relationships with students, perhaps returning to what some might think are old-fashioned values and virtues like integrity, positive peer pressure, loyalty, accountability, teamwork, responsibility, genuinely caring for others and so many more. We need to invest in our young people far more than we do at the moment.

Teachers are under pressure for so many reasons: new syllabi and methods of assessment which take up an inordinate amount of time; bureaucratic paper trails that rob teachers of the opportunity to develop meaningful relationships with their students; economic circumstances forcing both parents to work and the impact that is having on young people and thus relationships with authority figures and between teachers and parents as well; the number of families that are not functioning effectively and the impact that this is having on young people who often feel unloved and rejected and so I could go on. These are youth issues in New Zealand, in Australia, in Canada and the USA. Indeed, it is likely that most countries are having to deal with students wagging school (truancy), substance abuse, inappropriate sexual activity, youth suicide, increased youth crime and the disintegration of families and a foster care system that needs a major overhaul. Standing in the gap could be the volunteer adult mentors, those committed men and women who genuinely want to make a difference by moving alongside a young person for a year. Effective mentoring of young people could see more of them also acquiring more employability skills from these relationships. 
With these thoughts in mind, I believe one of the most significant weaknesses of youth mentoring is the lack of adequate training and preparation of mentors. A variety of reasons will be placed before the reader as a counter to this statement, but I have observed how even the seemingly most qualified mentors have enjoyed and benefited from the opportunity for some self-reflection, perhaps a polishing of skills that might have lain dormant for a while and the opportunity to interact over a period of time with like-minded people. Perhaps my education training and personal mentoring experiences have also led me to labor the importance of achieving a positive connection with a young person for, without a well-structured training program, many mentors could easily become prescriptive in their approach to the mentoring relationship without realizing the error of their pathways.
I was excited as I traveled through the USA to hear a number of people saying that they think Peer Mentoring is going to become more and more important in the education sector, as older students are trained to move alongside younger students as the wise guides in structured programs. If we can continue to sow the seeds of mentoring amongst our young people, we will, indeed, rediscover the importance of meaningful relationships during the life journey and be better equipped ourselves to role model what this means.

I am grateful to the 1000 or so students who interacted with me over the years, who taught me so much about the meaning of relationship building and who continue to teach, humble and inspire me to seek new opportunities to encourage more young people to reach their potential. 
The Winston Churchill Memorial Trust Fellowship has been a timely and in many ways challenging and affirming experience. I have also been continually reminded of the power of informal mentoring, hence my ongoing desire to spread the message about the spirit of mentoring in as many ways as possible.

The journey continues …….

APPENDIX A: 40 DEVELOPMENTAL ASSETS
External Assets

Support


Empowerment

Boundaries and









Expectations

1. Family Support

7. Community Values
11. Creative activities





    Youth

2. Positive Family 

8. Youth as resources
12. School boundaries

    communication

9. Service to others

13. Neighbourhood
3. Other adult

10. Safety


      boundaries

    relationships

4. Caring neigbourhood




14. Adult role models

5. Caring school climate




15. Positive peer influence

6. Parental involvement in




16. High expectations

    schooling

Constructive Use of Time





17. Creative activities





18. Youth programs





19. Religious community





20. Time at home

Internal Assets

Commitment to 

Positive Values

Social Competencies

Learning

21. Achievement

26. Caring


32. Planning and

      motivation





      decision-making

27. Equality and Justice
33. Interpersonal 

22. School engagement
28. Integrity


      competence

23. Homework

29. Honesty


34. Cultural

24. Bonding to school
30. Responsibility

      competence

25. Reading for pleasure
31. Restraint


35. Resistance skills









36. Peaceful conflict









      resolution

Positive Identity




37. Personal power




38. Self-esteem





39. Sense of purpose





40. Positive view of Personal future

Source: Building Assets Together – 135 Group Activities for Helping Youth Succeed; Jolene L. Roehlkepartain; Search-Institute; 1997 (page 9)
APPENDIX B: ABOUT YOUTH EMPOWERMENT SEMINARS
The material for Youth Empowerment Seminars (YES!) has been developed in line with the findings of extensive research about young people, carried out both internationally and in New Zealand over the past seven years. This research suggests that deep down most young people would like the three experiences listed below:
1. Young people would like to be cared for (loved)
· They need to feel safe and secure.
· The more they are cared for, the more secure they feel.
· They need to be surrounded by people who care for, appreciate and accept them unconditionally.
· They need the positive influences of peers and adults to encourage them to do their best.
· They need to be encouraged to appreciate that they are more likely to reach their potential when clear rules or boundaries (some of which can be negotiated) are in place. When they step over these boundaries there will be reasonable consequences.
2. Young people would like to be valued

· The more they are valued, the more positive self-worth they experience.
· They need to be encouraged to feel they have some control over things that happen to them.
· Empowering them will be proof that they are valued, respected, liked and are regarded as valuable resources.
· They need fun time to interact with peers and adults, which involves the development of social skills.
3. Young people would like to know that life has meaning and purpose

· Their lives have significance.
· The more they understand that there is a reason for their existence, the more significant they will feel.
· They need encouragement to explore opportunities within and outside of school to learn and develop new skills and interests.
· They are encouraged to acquire a commitment to learning: academic success and the long-term value of learning will enhance their self-worth as they discover their gifts and talents.
· They need to appreciate and understand how to make the tough decisions and choices; how to cope with new situations.
· They need guidance to develop a positive view of the future.
“Reach One, Reach All!”
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